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Title Proceedings of the Second International Conference of the
Journal “Scuola Democratica” - Reinventing Education
VOLUME | Citizenship, Work and The Global Age

This volume contains papers presented in the 2nd International
Conference of the Journal “Scuola Democratica” which took
place online on 2-5 June 2021. The Conference was devoted to
the needs and prospects of Reinventing Education.

The challenges posed by the contemporary world have long
required a rethinking of educational concepts, policies and
practices. The question about education ‘for what' as well as
‘how’ and ‘for whom’ has become unavoidable and yet it largely
remained elusive due to a tenacious attachment to the ideas and
routines of the past which are now far off the radical
transformations required of educational systems. Scenarios,
reflections and practices fostering the possibility of change
towards the reinvention of the educational field as a driver of
more general and global changes have been centerstage topics
at the Conference. Multidisciplinary approach from experts from
different disciplinary communities, including sociology,
pedagogy, psychology, economics, architecture, political
science has brought together researchers, decision makers and
educators from all around the world to investigate constraints
and opportunities for reinventing education.

The Conference has been an opportunity to present and discuss
empirical and theoretical works from a variety of disciplines and
fields covering education and thus promoting a trans- and inter-
disciplinary discussion on urgenttopics; to foster debates among
experts and professionals; to diffuse research findings all over
international scientific networks and practitioners’ mainstreams;
to launch further strategies and networking alliances on local,
national and international scale; to provide a new space for
debate and evidences to educational policies. In this framework,
more than 800 participants, including academics, educators,
university students, had the opportunity to engage in a
productive and fruitful dialogue based on research, analyses and
critics, most of which have been published in this volume in their
full version.
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What is education for? This philosophical question cannot be
answered ignoring contributions from social and educational
sciences. The growing focus on learning outcomes should have
prompted discussion on the values and aims in defining policy
objectives and developing accountability systems and evidence-based
approaches. Whereas for years public discourse on education has
most frequently been confined to a merely sector-based perspective,
without addressing the relationship (i.e., interdependency and/or
autonomy) with globalised societies or to face the new challenges of
contemporary’s world. The relationship between education and
society and the issue of aims can be observed in a new context which
has seen the weakening of the society-nation equation and the
strengthening of global dimensions.

The crisis born of the pandemic is more and more global and
multidimensional. It inevitably obliges to ask what the post-pandemic
socio-economic scenarios could be and what challenges might
emerge from the transformations of education and training systems
and policies. Many researchers and observers think that the most
relevant of these challenges is that of inequalities between and within
countries. The medium-long term nature of many of these challenges
poses a complex question: does the pandemic tend to widen or narrow
the time-space horizons of people perceptions, rationalities, and
decisions?

For decades, the field of education and training has witnessed
continuous growth in globalization and internationalization: just think
of the role of the large-scale assessment surveys and the increasing
influence of international organisations. Phenomena and concepts
such as policy mobility (lending and borrowing) or — within another
field of research — policy learning, as well as global scaling up, global-
local hybridization and policy assemblage might find a useful
opportunity of debate and in-depth analysis in this stream. This might
also be true of the related issue regarding how comparative research
must be carried out and of the relationship between some government
‘technologies’ adopted in the latest cycle of policies — for example,
quasi-market, evaluation, and autonomy of schools and universities —
and the ever more criticized neo-liberal paradigm. In this framework,
without any revival of the political or methodological nationalism, a
critical rethinking of the national dimension, perhaps too hurriedly
assumed to be ‘obsolete’, can be useful also for a comparative
reflection. As to our continent we are in the presence not only of



globalization of educational policies, but also of their Europeanisation,
due to the extent of the European Commission’s strategy and its Open
Method of Coordination. Beyond the official distinction between
formal, non-formal, and unformal learning, it seems European
initiatives and programmes shape a new policy world preparing the
future of education, particularly through different expert networks,
new ways of conceptualizing knowledge, and disseminating
standards. On these issues there is no lack of reflections and research,
some of which very critical indeed, whose results deserve to be
broadly shared and discussed, too.

The equipping of the new generations with the tools — knowledge,
skills, attitudes, and values — to live in a plural and interconnected
world is delicate matter indeed in Europe. Itis the issue at stake for the
encounters — and at times clashes — between old and new visions and
forms of pluralism and secularism. Around this theme are developed
educational policies and strongly heterogeneous curricula. Such topic
is linked also to the variability in young people’s competences and
attitudes towards ‘cultural otherness’.

Life-long learning is another question of notable importance at
international level as it implies both a diverse temporal horizon for
education and its link to the dimensions of work. And a different
approach to the relationship between school and extra-scholastic
(life-wide) learning is also implied. From this stems the necessity of
greater investment for example in both the early years (ECEC) and the
adult education. We might ask, however, how much has been done to
achieve this goal, and whether it risks remaining a fascinating but
largely unfinished project for a long time.

Within a general rethinking of the aims and the means at the disposal
of education systems, many papers ask whether until now enough has
been done to educate towards citizenship and democracy and
whether various national educational systems have adopted this issue
as their core mission.

A second group of questions derives from some crucial challenges —
such as the dramatic deterioration of the biosphere, the climate, and
the health —which impose both the necessity of rethinking this mission
in a planetary context and redefining the ‘citizenship” as a concept not
merely national, but multi-level, that is ranging from global to local; and
in our continent European, too. How deeply are our nations presently
involved in the task of educating their citizens in terms of knowledge of
global and trans-national issues? And are they striving to build a
collective common consciousness in Europe? What help is being given
in this sense by proposals elaborated and experiences promoted by
international organizations or the EU?



Finally, starting from infant and primary schools, what weight does
citizenship education have in schools, what approaches are adopted
and what have shown to be the most effective? What didactics are
applied and what seem to be the most promising experiences? To what
extent are teachers prepared and motivated and students interested in
it? Universities and adult education should also play a role in
citizenship education. What proposals and significant experiences can
be described and examined?

The Volume also includes contributions on the relationship between
education and economic systems which is a classic subject of social
science. During the twentieth century, the functionalist perspective
established a close link between ‘school for the masses’ and the
construction of individuals personalities conforming to values and
social objectives. Professions have then become more and more
specialized and therefore requiring ever more targeted skills. Hence,
the insistence on the need to train future workers in technical and
technological skills, as well as more recently in the ‘soft skills’ climate,
increasingly necessary in certain sectors of the economy (Industry
4.0). The alliance between the functionalist perspective and the
neoliberal visions finds its conceptual and practical pivot in the
employability conceptual frame. On the other hand, since the 1970s,
critical research has highlighted that formal education system
contributes to the reproduction of inequalities, confirming and
strengthening hierarchies and power relations between different
actors of the economic system. These lines of investigation have
underlined the weight of cultural and social capital in determining
school performance, but also the inflation of educational credentials
as a combined effect of mass schooling and changes in the economic
system. In more recent times, the fragmentation of the educational and
training systems, because of the multiplication of public and private
agencies in charge of training citizens, in addition to the explosion of
the non-formal and informal as learning places (e.g., on the Internet),
challenges the school to maintain its primacy as a place responsible
for training workers. Moreover, it questions its ability to continue to
represent a social elevator and / or a place of social justice.

The issue of the reproduction of inequalities and differential returns of
educational qualifications fuels lively and stimulating interdisciplinary
debates: economic stagnation, mass unemployment and job instability
affect the inclusion of young generations in the labour market.
Recently, in the context of lifelong learning policies, the relationship
between training and work has become increasingly central, but the
definition of the goals of these policies is not neutral: in the neoliberal
mantra it is a question of guaranteeing the adaptability, employability
and autonomy of each individual, so that one can occupy a place in
society according to the dominant values. There is no shortage of
critical voices about this individualistic and functionalist interpretation



of the Lifelong Learning vision. On the other hand, even the supporters
of neoliberal-inspired policies want an inclusive training offer (from a
meritocratic perspective), asitis essential for recruiting resources and
supporting flexible production systems focused on knowledge.

The attention of scholars focuses on the effects of the ‘knowledge
society’ in the educational system of European countries. In this
perspective, several studies have focused attention on the orientation
processes that contribute to the reproduction of inequalities as the
students from the lower classes tend to orient themselves, and are
oriented by their teachers, towards the vocational paths, stigmatized
within the educational systems.






Linguistic Pluralism and Minorities in a New Global Perspective.

Education and Linguistic Policies 2
MAINTENANCE AND USE OF HERITAGE LANGUAGES AND ITALIAN LINGUA FILIALE BY SECOND GENERATION STUDENTS
WITH MIGRATION BACKGROUND

Gianluca Baldo 3
NEWLY ARRIVED ADULT MIGRANTS. EDUCATIONAL CHALLENGES FOR INCLUSION POLICIES
Carmelo Bruni 17

‘BUT WHERE DID THEY GO?’ IMMIGRANT ORIGIN STUDENTS CONNECTIONS AND DISCONNECTIONS FROM SCHOOL
DURING THE PANDEMIC EMERGENCY

Tiziana Chiappelli 29
THE ROLE OF THE ITALIAN PUBLIC SCHOOL ON THE SOCIAL AND LINGUISTIC INTEGRATION OF ADULT MIGRANTS
Igor Deiana 39

DEMOCRATIC LANGUAGE EDUCATION AGAINST EDUCATIONAL FAILURE AND FOR SOCIAL INCLUSION: THE PERCEPTION
OF ‘DEMOCRACY’ IN LEARNING/TEACHING PROCESSES

Giorgia Claudia Ligas 49
IMPLEMENTING HERITAGE LANGUAGE EDUCATION IN MIGRANT HOSTING COUNTRIES: LESSONS FROM THE AUSTRIAN
CASE

Anna Malandrino 61
SPECIFICITY OF THE LINGUISTIC LANDSCAPE OF DETAINEES. A STUDIO BETWEEN SLANG AND GRAFFITI IN PRISON

Viola Monaci 75

Education in a Multi Religious Scenario. A Critical Discussion on the

Aims and Outcomes of Teaching Religion(s) in Public Schools 84
RELIGIOUS DIVERSITY AND SCHOOL: AN IMPOSSIBLE COMBINATION? (RE)INTERPRETING ISLAM IN THE SCHOOL
SCENARIO

Antonio Cuciniello 85
RELIGIOUS EDUCATION AND EAST ASIAN RELIGIONS. INSIGHTS FOR RETHINKING EPISTEMOLOGICAL AND
PEDAGOGICAL APPROACHES

Giovanni Lapis 97
THE COMMUNITY OF PHILOSOPHICAL INQUIRY AND RELIGIOUS EDUCATION: A PRAGMATIST PERSPECTIVE
Stefano Oliverio 109

SECULAR RELIGION AS A TOOL FOR THE REALIZATION OF DEMOCRATIC CITIZENSHIP. THE THESIS OF JOHN DEWEY
(1859-1952)
Jessica Pasca 121

Re-inventing the relationship between school and families: constraints,

inequalities and new opportunities 130
ERASMUS + PROJECT PARENTABLE. COMMUNICATING WITH PARENTS OF NEWLY MIGRATED CHILDREN
Sara Mazzei 131
ROMA STUDENTS: THE FORGOTTEN VICTIMS OF THE CORONAVIRUS
Maria Teresa Tagliaventi 143
What is the Aim of Education? 154

GRAMSCI, VYGOTSKY AND THE CONSTRUCTION OF A GENERAL ANTI-SYSTEMIC SOCIAL KNOWLEDGE
Giovanni Castagno 155




Social and Emotional Skills in Sociological Perspective. A Fresh Look

on Learning and Assessment 166
EXPLICIT AND IMPLICIT EFFECTS OF SOCIOEMOTIONAL SKILLS. AN ANALYSIS OF 2018 PISA DATA
Martina Visentin, Simona Colarusso and Orazio Giancola 167
Education Now: To Compare for Understanding the Unexpected 178
THE UNHAPPY SOCIETY. IN SEARCH OF A NEW PARADIGM TO FACE THE UNEXPECTED
Rosa Tiziana Bruno, Francesca Rossetti and Tony Urbani 179
UNIVERSITY DELAYS. THE ITALIAN ACADEMIC GAP AS A MEDIA TOPIC
Andrea Lombardinilo 191

The America Syndrome: The Influence of The United States on European
Educational Cultures and Policies, Between Myth and Reality 202

LORIS MALAGUZzI, JOHN DEWEY AND THE BAUHAUS: SIMILARITIES AND INFLUENCES IN AESTHETIC EDUCATION IN THE
REGGIO EMILIA APPROACH

Enrico Barbetti 203
THE COMPETITIVE HUMANISM IN THE MINISTERIAL CONGRESS OF MADRID (1999). FOR AN ANALYSIS ON THE OPUS
DEI LANGUAGE AND THE CONTEMPORARY RELATIONSHIP BETWEEN SPAIN AND THE UNITED STATES IN EDUCATION

Daniel Boccacci 215
JOHN DEWEY’S IMPRESSIONS OF SOVIET RUSSIA, AND THE POST-REVOLUTIONARY EDUCATIONAL SYSTEM

Dorena Caroli 225
DEWEY, DEMOCRACY, AND MALAGUZZI'S VISION FOR THE SCHOOLS OF REGGIO EMILIA

Laura Landi 237
PHILANTHROPY AND EDUCATION. AN ALTERNATIVE BETWEEN GENEROSITY AND DEMOCRACY?

Emanuela Susca 249

Economic and Financial Education: New Multidisciplinary Scenarios 258
EcONOMIC AND FINANCIAL EDUCATION FOR A GLOBAL AND SUSTAINABLE CITIZENSHIP AND LIFELONG LEARNING

Gabriella Aleandri and Luca Refrigeri 259
WHY DON’T WOMEN KNIT THEIR PORTFOLIO? GENDER AND THE LANGUAGE OF INVESTOR COMMUNICATION

Cecilia Boggio 271
AN ITALIAN PROJECT OF FINANCIAL EDUCATION FOR MIGRANTS

Luisa Cecarini, Francesca Maria Cesaroni, Vittorio Lannutti and Antonella Negri 283
OUT OF THE DEBT TRAP. THE FINANCIAL CAPABILITIES AGAINST FINANCIAL ABUSES

Umberto Di Maggio 295

SPECIAL EDUCATION AND ECONOMY. NEW SCENARIOS FOR THE LIFE PROJECT OF PEOPLE WITH DISABILITIES AND
THEIR CAREGIVERS

Catia Giaconi, Noemi Del Bianco, Claudio Socci, Francesca Severini and Ilaria D’Angelo 305
FINANCIAL LITERACY AND POWERFUL KNOWLEDGE: TEACHERS’ PERSPECTIVES

Emanuel Mizzi 315
THE ECONOMIC AND FINANCIAL LITERACY OF FUTURE TEACHERS: A CLUSTER ANALYSIS

Florindo Palladino 327

ECONOMIC AND FINANCIAL PLANNING IN SCHOOLS: REFLECTIONS AND PRACTICAL PROPOSALS
Annalisa Valle, Teresa Rinaldi, Elisabetta Lombardi, Davide Massaro and Antonella Marchetti
339

Education for Sustainability [EFS] as a Ground for Innovation Both in
Methodology and Knowledge. A Strategic Alliance for Transformative

Education Between Schools and Community 348
THE ARTUR LAB: A SOCIAL INTERVENTION FOR A SUSTAINABLE WELL-BEING EDUCATION
Luigi Aruta, Ferdinando Ivano Ambra, Francesco V. Ferraro and Maria Luisa lavarone 349

CIvIC EDUCATION AND SERVICE-LEARNING: TOWARDS A SUSTAINABLE AND SUPPORTIVE CURRICULUM




Sara Bornatici 359
EDUCATING FOR ECOLOGICAL THINKING. THE CONTRIBUTION OF SOCIOLOGY TO THE SPREAD OF A NEW EDUCATIONAL
PARADIGM

Rosa Tiziana Bruno 369
NATIONAL TRAINING COURSE. ENVIRONMENTAL EDUCATION FOR SUSTAINABILITY. COMPETENCES LEARNED,
COMPETENCES ACTED

Stefania Calicchia, Daniela Antonietti, Nadia Sbreglia and Michela Mayer 383
TERRITORIES THAT LEARN

Giorgio Salza and Giovanni Borgarello 395
THE PLACE-BASED APPROACH FOR CITIZENSHIP EDUCATION: NEW DIDACTIC SCENARIOS

Alessia Scarinci, Alberto Fornasari, Stefania Massaro and Loredana Perla 406
CiviC EDUCATION AT SCHOOL: TOWARDS CHANGING THE ROAD? THE CONTRIBUTIONS OF RESEARCH TO THE FIELD

Orietta Vacchelli 415

Learning from Contemporary Complexities. Reconceptualizing Early
Childhood Education and Care in Times of (post) Pandemic 424

RETHINKING PROFESSIONAL ROLES IN CONTEMPORARY ECEC BY REDUCING THE GAP BETWEEN HEALTH AND
EDUCATION: LESSONS LEARNED FROM THE PANDEMIC CRISIS

Chiara Bove 425
FARSI COMUNITA EDUCANTI (FA.C.E.). A CASE STUDY FOR INCLUSION, PARTICIPATION AND QUALITY EARLY
CHILDHOOD EDUCATION AND CARE (ECEC) SERVICES

Laura Landi 439
EDUCATIONAL POVERTY AND ECEC SysTEM. A CASE STUDY

Maura Tripi 451

Education, Democracy and Rationalization 462

TEACHING INNOVATION THROUGH SWA: FROM THE NEOLIBERAL MODEL TO THE SCHOOL-CENTRED IMIODEL,
INSPIRED TO THE CAPABILITY APPROACH

Antonio Fasanella, Stefania Chimenti and Fiorenzo Parziale 463
WHERE AND FROM WHOM CAN DEMOCRACY BE LEARNED? THE RESULTS OF MIXED-METHOD RESEARCH IN FIVE
DIFFERENT TERRITORIAL CONTEXTS

Stefania Chimenti, Sabina Licursi, Giorgio Marcello, Emanuela Pascuzzi and Daniela Turco 475
HIGHER EDUCATION, BEYOND PuBLIC TO COMMON GOOD: ENHANCING KNOWLEDGE DEMOCRACY

Rita Locatelli 489
BUILDING INCLUSION IN THE SCHOOL

Raffaele Tumino 501

The International Dimension of Citizenship and Civic Education 514

How TO DEBATE NATIONAL IDENTITY IN REAL LIFE AND ON SOCIAL MEDIA

Davide Delle Chiaie 515
THE RIGHTS OF THE CHILD AS AN INTERNATIONAL DIMENSION OF CIVIC EDUCATION

Nicoletta Lanciano and Stefano Scippo 531

COMPETENCES IN GLOBAL CITIZENSHIP EDUCATION: FROM THE INDICATIONS OF THE ITALIAN NATIONAL CURRICULUM
TO THE INITIAL TEACHER TRAINING OF PRE-SCHOOL AND PRIMARY EDUCATION
Sara Navarro Lalanda 545

Religions in the Face of Planetary Issues: What Would Be the
Contribution for Education to Citizenship 560

RELIGIOUS SENSE AND DIALOGICAL EXPERIENCE AS EDUCATIONAL COMMITMENT. REFLECTIONS IN VIEW OF
MONTESSORI, PANIKKAR AND KORCZACK
Rita Casadei 561




PLURALISM AND INTERRELIGIOUS DIALOGUE AT SCHOOL IN THE PROCESS OF BUILDING A EUROPEAN CITIZENSHIP.
PRINCIPLES AND PRACTICES

Bernadette Fraioli 573
RELIGION AND RELIGIONS: UNDERSTANDING THE COEXISTENCE OF DIFFERENT TRADITIONS
Silvia Guetta 585

PEDAGOGICAL IMPLICATIONS OF LOGOTHERAPY. SPIRITUAL EXPERIENCES AND RELIGIOUS VALUES FOR AN
INTERCULTURAL CITIZENSHIP EDUCATION.

Carlo Macale 597
BUILDING DIALOGUE THROUGH HABERMAS THEORISATION AND ISLAMIC TRADITION’S VALUES

Sara Mazzei 607
THE RELEVANCE OF THE RELIGIOUS DIMENSION IN THE EDUCATION TO UNIVERSAL CITIZENSHIP

Giorgia Pinelli, Michele Caputo and Maria Teresa Moscato 619

TEACHING ON RELIGION FROM THE PERSPECTIVE OF INTERRELIGIOUS DIALOGUE: FOR A PAIDEIA OF ‘KNOWING HOw
To LIVE TOGETHER’

Andrea Porcarelli 631
EASTERN SPIRITUALITY AND DEMOCRATIC CITIZENSHIP: TEACHING OF RELIGION IN ALDO CAPITINI’S LESSONS (1949-
1950)

Livia Romano 641
FAMILIES AND RELIGIONS IN ITALY: EDUCATIONAL ISSUES

Carla Roverselli 651
THE ABU DHABI DOCUMENT AND THE ISLAMIC-CHRISTIAN DIALOGUE FROM AN EDUCATIONAL PERSPECTIVE

Marcello Tempesta 661
EDUCATING IN RELIGIOUS DIVERSITY FOR A NEW CITIZENSHIP

Marco Dal Corso and Dario Vannozzi 673

Curriculum of Digital Civic Education, Teaching of Civic Education and
new Citizenship 686

DIGITAL CITIZENSHIP AND DIGITAL LITERACY TO GIVE VOICE TO TEENAGERS: A PARTICIPATORY RESEARCH PROJECT
Cristina Boeris, Giulia Gozzelino and Federica Matera 683
DIGITAL EDUCATIONAL POVERTY: A SURVEY AND SOME QUESTIONS ABOUT THE DETECTION OF A NEw CONSTRUCT
Stefano Pasta, Michele Marangi and Pier Cesare Rivoltella 697
DIGITAL CITIZENSHIP EDUCATION IN THE FIRST CYCLE OF EDUCATION. FIRST RESULTS OF A COLLABORATIVE RESEARCH IN
LOMBARDY AND MOLISE (ITALY)

Livia Petti and Serena Triacca 711
INNOVATION THROUGH E-LEARNING, CONSTRUCTIVISM AND COOPERATIVE THINKING: THE EXPERIENCE OF PREPAIRED!
Domenico Vito, Mita Lapi, Stefania Fontana, Antonio Ballarin Denti and Lorenzo Cozzi 723
Inclusive Citizenship Education in Times of Crisis 134
THE CHALLENGES OF GLOBAL CITIZENSHIP EDUCATION BEFORE THE COVID-19 AND BEYOND
Marta Illardo and Marta Salinaro 735
CIvIC EDUCATION IN TIMES OF CRISIS — THE IMPORTANCE OF MEANING AND MEANING MAKING
Bastian Vajen and Jessica Burmester-Kock 745

Transforming Citizenship Through Civic Education. Approaches,

Methods, Experiences 758
LANGUAGE EDUCATION AND CITIZENSHIP
Monica Barni 759
HISTORY, CIvIC EDUCATION AND HERITAGE EDUCATION: THE CHALLENGES OF TEACHERS IN DEMOCRATIC SOCIETY
Beatrice Borghi 771

THE ‘CLIMATE’ OF THE POST-CoVvID CLASSROOM. NEW IDEAS FOR CIvIC EDUCATION AND CITIZENSHIP
TRANSFORMATION
Maria Cinque, Irene Culcasi, Italo Fiorin and Claudia Russo 783




THE CONCEPTS OF HERITAGE AND EDUCATION FOR ACTIVE CITIZENSHIP IN THE REPRESENTATIONS OF FUTURE
TEACHERS: A SURVEY

Filippo Galletti 795
'WE, FOOD AND OUR PLANET': TOOLS AND METHODS FOR TEACHING CIVIC EDUCATION AND SUSTAINABLE
DEVELOPMENT THROUGH FOOD

Sonia Massari and Elena Cadel 809
A GLOBAL CITIZENSHIP EDUCATION AS AN OPPORTUNITY FOR RE-INVENTING CITIZENSHIP. INSIGHTS FROM AN
EMPIRICAL RESEARCH EXPERIENCE IN A MULTICULTURAL NEIGHBORHOOD

Alessandra Mussi, Chiara Bove and Sara Basaglia 819
BUILDING INCLUSIVE AND WELL-BEING SCHOOL COMMUNITIES AND ‘CITIZENIZATION” THROUGH CHILDREN’S ACTIVE
PARTICIPATION. THE ISOTIS STuDY

Giulia Pastori and Valentina Pagani 831
BUILDING INTERCULTURAL CITIZENSHIP: PARTICIPATORY PATHWAYS AMONG EDUCATORS OF UNACCOMPANIED
MINORS, SCHOOL AND TERRITORY

Isabella Pescarmona, Lorena Milani and Federica Matera 843
THE ROLE OF EXPERIENTIAL LEARNING IN CITIZENSHIP EDUCATION: LESSONS FROM THE FIELD
Roberta Salzano 853

Evolution of VET systems in Europe between demands for economic

recovery and reduction of inequalities 866
TERRITORIAL DUALISM AND CONTINUING VOCATIONAL TRAINING SUPPLY
Roberto Angotti, Achille Pierre Paliotta and Simona Carolla 867

ANALYSIS OF EXPERIENCES AND DATA TO IMPROVE AND RETHINK THE ITALIAN MODELLING OF EDUCATIONAL AND
TRAINING CONCEPTS AND PRACTICES

Manuela Bonacci 879
INDIVIDUALIZATION OF TEACHING AND WBL, REAL OPPORTUNITIES FOR DISADVANTAGED STUDENTS
Ivana Guzzo 897

THE KEY ROLE OF VOCATIONAL EDUCATION AND TRAINING SYSTEMS IN THE DIGITAL TRANSITION. RECOVERY AND
RESILIENCE OF VET PosT COVID-19

Alessandra Pedone 907
INNOVATIVE STRATEGIES FOR ADULT EDUCATION AND LIFELONG LEARNING BETWEEN PERSONALIZATION AND
DIGITIZATION

Gabriella Aleandri, Nuria Llevot Calvet and Olga Bernad Cavero 917
ADULT COMPETENCIES IN ITALY BETWEEN COMPANY’S RESPONSIBILITY AND INDIVIDUAL RIGHT TO TRAINING
Roberto Angotti and Luca Dordit 931

WORK EVOLUTION AND RELATION DIMENSION: PEDAGOGICAL AND TRAINING TRAJECTORIES FOR HUMAN
DEVELOPMENT

Fabrizio d’Aniello 945
INNOVATIVE, MEDIA, STRATEGIC: WHICH SKILLS FOR THE NEW COMPLEXITIES?
Maria Caterina De Blasis 957

Networks of Practice: Informal Learning and the ‘Employability’

Policy/Curriculum Discourse in STEMP 968
THE PRACTICE ARCHITECTURES OF TECHNOLOGICAL ENHANCED LEARNING ENVIRONMENTS
Sam Fowler 969
Re-Entry to School Rethinking Adult Education in the CPIA 984
TEACHING METHODS, TEACHING TRAINING AND ADULT EDUCATION. A SURVEY IN THE MOLISE REGION
Filippo Bruni 985
SOCIAL INNOVATION AND GOVERNANCE OF NETWORKS IN LIFELONG LEARNING PROGRAMS
Giuseppe Luca De Luca Picione and Amalia Caputo 1008

THE REFUGEES WELCOME RECEPTION MODEL AS AN EXERCISE OF ACTIVE CITIZENSHIP FOR SOCIAL INCLUSION




vi

Mirella Ferrari 1007
NEW PROFILES OF ADULTS IN EDUCATION. CLUSTERING STUDENTS TO RETHINK INNOVATIVE TARGETING STRATEGIES
OF CPIAs

Lucia Fortini and Domenico Trezza 1025
FOR A CREATIVE COUNTERCULTURE. THE HEGEMONIC POWER OF (ADULT) EDUCATION

Vanessa Lamattina 1041
THE TERRITORIAL NETWORKS FOR LIFELONG LEARNING BETWEEN STRATEGY AND OPERATION

Raffaele Sibilio, Paola Buonanno and Angelo Falzarano 1053

School Work Alternance: What Challenges for National Educational

Systems? 1064

THE ARTICULATION OF SWA IN ITALY: CONTEXT, PROCESSES AND OUTCOMES OF SCHOLASTIC INNOVATION

Stefania Chimenti, Antonio Fasanella and Fiorenzo Parziale 1065
SWA/PTSO PROJECTS: CAREER TRAJECTORIES AND STUDENT EDUCATIONAL PATHWAYS. BUILDING OF A TYPOLOGY

Antonio Fasanella, Maria Paola Faggiano, Veronica Lo Presti and Maria Dentale 1077
THE HOST ORGANISATIONS' POINT OF VIEW ON ITALIAN SCHOOL-WORK ALTERNANCE PROGRAMS

Noemi Novello, Alessandra Decataldo and Brunella Fiore” 1093
CIVIL ECONOMY AND SOCIAL AGRICULTURE: REGENERATIVE FACTORS IN MARGINALIZED YOUNG PEOPLE

Daniela Pavoncello and Sabina Polidori 1107

vi



573

Pluralism and Interreligious Dialogue at School in the
Process of Building a European Citizenship. Principles
and Practices

Bernadette Fraioli
Sapienza, University of Rome, bernadette.fraioli@uniroma1.it

ABSTRACT: European Union has undergone a profound evolution passing
gradually from six to twenty-seven States, thus giving rise to a community
where the identities of Europeans merge into a vast multicultural platform. In
following the Schengen agreements, many borders have been removed and
European citizens became free to move within the EU boundaries to study and
work abroad and to experience collectively the common space. Thanks to the
new and old migratory flows, in many cities there is now a great variety of
languages and we live, more and more, in a community of culturally different
individuals. In this frame, nowadays, in schools, universities, offices, the
religious topic is sometimes the subject of debates and controversies, others it
is left completely out of public space. However, if it is true that religion can
represent the place where the person redesigns his identity, today the
religious element can constitute the fundamental content of citizenship as an
ineliminable dimension of the pluralistic configuration of contemporary
society. The paper aims at giving an overview on some recommendations and
guidelines produced in recent decades by European institutions on the
function of interreligious dialogue in the construction of European citizenship
and it focuses on the role played by religious actors in this process. Finally, it
dwells on some case studies and practical applications.

KEYWORDS: European Citizenship, Education, Religions, Pluralism,
Interreligious Dialogue

1. Religions, cultures and citizenship

Religious pluralism is a constitutive reality of European societies, but
the coexistence among the different faiths has not always given rise to
dialogue. The social, political and cultural changes of the last decades
transformed the geopolitical scenario of religions, generating fertile
ground for inter-religious exchange but potential conflicts, too. Suffice it
to know the change that occurred following the fall of the Berlin Wall
(November 9, 1989), the inter-ethnic and religious conflict that tore apart
the former Yugoslavia, globalization, the events of September 11, 2001
and the subsequent intensification of the migratory phenomenon. All
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these historical events produced in European societies a hybridization of
cultures, ethnic groups and religious systems that threaten the
continuity of the social bond. As concerns this phenomenon, in recent
years the European institutions have provided the Member States with
principles that guide the management of religious pluralism, particularly
in the field of education in relation to the construction of citizenship.

The European institution that mainly deals with issues related to
education in religious pluralism is the Council of Europe. In one of its
recommendation, it describes education for democratic citizenship as «a
factor of social, mutual understanding, intercultural and interreligious
dialogue and solidarity which favors the establishment of peaceful and
harmonious relations between peoples and within them»
(Recommendation 12/2002 Education for democratic citizenship). In this
sense, it is interesting to note how the initiatives promoting dialogue
between institutions and religious communities and/or within the latter
are often delegated to local realities that are held responsible for
«making citizens aware that the mixture of cultures and civilizations,
and their cultural enrichment, have contributed and continue to
contribute to the construction of Europe, its cultural heritage and its
values» (Recommendation 170/2005 on /Intercultural and inter-faith
dialogue: initiatives and responsibilities of local authorities). Local
democracies should also «pay attention to the involvement of young
people in intercultural dialogue, including through the development of
policies aimed at preparing them to live in multicultural societies»
(Recommendation 245/2008 /ntercultural and inter-religious dialogue: an
opportunity for local democracy). To fulfil this mandate, according the
Council of Europe it would be essential «to promote knowledge of
religions in schools, an integral part of the knowledge of the history of
humanity and civilizations, as well as indispensable for the history of
conflicts between peoples» (Recommendation 1720/2005 Education and
religion). Therefore, citizens are called to be critically aware and «invited
to have a climate of openness in the classrooms to foster social, civic
and intercultural competences» (Recommendation 195/ 2018 On
promotion of common values, inclusive education and the European
dimension of teaching). Consequently, we move from a citizen's
responsibility to activism up to critical awareness first acquired through
tolerance, passing through dialogue and therefore from a 'passive'
acceptance to an active search for confrontation with the other.

What do European institutions mean when they refer to 'the other'?
We can find an initial answer in some recommendations that define and
frame the different cultures of Europe. Starting from Jewish culture, in
1987 Council of Europe defined 'considerable and distinctive' «the
contribution that Jews and the tradition of Judaism have made to the
historical development of Europe, in the cultural field and other fields»
(Resolution 885/1987 Jewish contribution to European culture) and
welcomed any enhancement initiative in this sense, such as the
instruction of the symposium on Sephardi Jews and European cultures
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held in Toledo on 9™ and 10" April of the same year. With the same
intent, Recommendation 1162/1991 on Contribution of the Islamic
civilization to European culture described the Islamic culture:

Islam together with Christianity and Judaism, has had, over the
centuries and in its different forms, an influence on European
civilization [...] Islam has suffered and still suffers from incorrect
presentations, for example through hostile stereotypes [...] and there is
very little awareness in Europe of both the importance of Islam's past
contributions and the potentially positive role of Islam in today's
European society. Historical errors, educational eclecticisms and an
overly simplified media approach are responsible for this situation [...] a
balanced and objective description of the history of Islam must be
included in educational curricula and textbooks.

Also in this case, Council of Europe invite member States organizing
thematic days on specific topics such as the institution of European Day
of Averroes with the Resolution on Islam and European Averroés Day
(1998), in which reciprocal influences were recalled in the fields of
sciences and arts and contribution of Islamic civilization to European
culture, especially through 'Al Andalus', the placement of Avicenna in
this civilization and the influence exercised by Averroé on the culture of
the Christian Middle Ages marked by obscurantism.

During the years Council of Europe produced other documents
calibrated on the historical need of the time. For example, in the late
80s, some recommendations were promulgated on the relationship with
Orthodox churches after the fall of Berlin, on the importance of the
Yiddish culture and on Roma and Travellers integration in society. This
last-mentioned case focuses on the school integration of Roma children
and on strategies to avoid school dropout (Resolution 1989 On schoo/
provision for Gypsy and Traveller children and Recommendation 4/2000
on the Education of Roma/Gypsy children in Europe). In this sense,
strategies include, for example, the participation of representatives of
the Roma community in the development of educational material on the
history, culture or language of the Roma and the support for the training
and recruitment of teachers within the Roma community.

Still on the study of other cultures, it's important to stress the role of
the teaching of history in the reconciliation of people. Recommendation
1283 (1996) on History and the learning of history in Europe points out
the political role of the History, because it can foster «understanding,
tolerance and trust between individuals and peoples of Europen». It is
then underlined that the teaching of History should allow students to
acquire the intellectual capacity to analyze and interpret information in a
critical and responsible way, to grasp the complexity of subjects and to
appreciate cultural diversity. Recommendation 15 (2001) on 7he
Objectives of History Teaching in the 21st Century highlights the
potential of the teaching of history as «decisive factor of reconciliation,
recognition, mutual understanding and trust between peoples». The
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teaching of history would also help the identification of stereotypes
based on national, racial, religious and other prejudices by stressing, in
the programs, the positive reciprocal influences between countries,
religions and schools of different thought in the historical development
of Europe.

2. Pluralism, intercultural education and interreligious dialogue at
school

Yet, if we look at the different European contexts, we realize how the
mosaic of educational systems is varied and how the paradigms on the
relationship between education and religions are extremely diversified.
According to some scholars such as Flavio Pajer (2007) and Wanda
Alberts (2008), we can group the various types of religious teachings in
Europe, classifying them according to the criterion of confessionality,
into four categories:

1. theological-based religious teachings - teaching/learning into
religion: openly confessional, close to the parish catechesis,
managed on their own by the churches in those countries where
one or the other Christian confession can still enjoy of direct
influence in public school system. This is mainly the case of
Ireland, Malta, Poland for Catholic religious education, Greece and
Romania for the Orthodox area;

2. religious teachings based on theology and science of religion -
teaching/learning from religions, as in the case of Italy in which
the scholastic religious discourse is in continuity with catechesis
because it preserves the same material object, but differs because
it does not have the same pastoral purposes, making own the
same educational purposes as the school;

3. teachings based on the sciences of religions - teaching/learning
about religions, courses of religious and ethical-religious
instruction that do not derive from a particular theological vision
and which tend to present facts, doctrines and systems religious in
the most impartial way possible and in comparative terms. This is
the case, for example, of the teaching in England 'Multifaith
religious education' or the Swiss canton of Zurich and Ticino, for
example, which introduced a compulsory course in 'Religion and
culture’;

4. intradisciplinary approach to the religious fact - teaching/learning
out of religion, as in France, the only European country where,
under the old law of separation between state and churches, it
isn’t possible for public schools to impart religious teachings, not
even of a non-confessional type. The only possibility is to enhance
the 'religious dimension' in the contents of the various subjects.

The question then arises whether these different approaches to the
management of religious pluralism in European societies follow the
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indications of the European institutions or whether they simply arise
from single national histories and experiences with the religious fact.
Recommendation 1093 (1989) on Education of the children of migrants
states that «the goal of intercultural education is to prepare all children,
indigenous and migrant, for life in a pluricultural society». Resolution
312 (1995) Response of education systems to the problem of racism
attests that school systems can effectively contribute to the promotion
of respect, tolerance and solidarity towards people or groups of
different ethnic, cultural or religious origins through actions such as the
use of educational material that reflects the cultural diversity of
European society and encouraging initiatives aimed at promoting
cooperation between schools and local communities.

According to Recommendation 1720 (2005) on Education and
Religion «governments should promote education in religions,
encourage dialogue with and between religions [...] and teach children
the history and philosophy of major religions with objectivity». Council
of Europe also admits that «unfortunately, across Europe there is a
shortage of qualified teachers to give comparative education in different
religions».

To attempt to remedy these shortcomings in 2007 ODHIR (the Office
for Democratic Institutions and Human Rights of the OSCE) produced
the Toledo Guiding Principles on Teaching about Religions and Beliefs
in Public Schools, a more implementing and emblematic document on
the management of religious diversity at school, translated into Italian
in 2015 and published in the text / Principi di Toledo e le Religioni a
scuola (Saggioro/Bernardo, 2015). These guidelines are divided in tree
main areas:

1. The preparation of teachers, in which is emphasized that the need
for an accurate preparation based on a solid tradition of studies
should correspond to a profound commitment to guarantee the
student religious freedom. Furthermore, teachers should ensure
that they have intercultural and interreligious skills which should
therefore enable them, among other things, to understand the
impact of religions and on society and culture, be aware of the
religious diversity present in the communities and be able to
connect it to global trends (the concept of glocality. knowing the
local to understand the global) and create a learning environment
where all students feel respected in expressing their opinions,
guiding students in discussions and debates in a balanced way.

2. Programs and curricula. This section emphasizes the importance
of evaluating the objectivity and equity of a teaching, so that
there is no disparity between the majority religion and the other
faiths present in the school. Attention to the specificity of the
territory is a particularly crucial aspect: the training offer should
also be structured with respect to the different local
manifestations of religious plurality. The preparation of curricula,
textbooks and teaching materials for teaching on religions should
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therefore be elaborated in an inclusive manner and trying to
avoid material marked by prejudices that corroborate negative
stereotypes.

3. The role of families and religious communities. It's crucial take
into account and not weaken the role of families and religious
organizations in transmitting the values of their faith by holding
remember that the principles enshrined in international law on
this matter are clear in affirming that parents have the right to
educate their children in accordance with their religious or
philosophical beliefs.

3. The role of religious actors in education for dialogue

We focused on European principles that regulate religious pluralism and
on how fundamental the interaction and relations between school
systems and religious communities are in educating to interreligious
dialogue. Let us now try to understand briefly the positions of some
religious actors on the topics of pluralism and dialogue. It is useful to
start with an emblematic document produced jointly by the
representatives of different confessions during events such as interfaith
councils or forums.

In 2008, European Council of Religious Leaders produced The Berlin
Declaration on Interreligious Dialogue. The text states that religions
have always permeated Europe; the various places of worship in the
area are proof of this. Furthermore, it is emphasized how interreligious
dialogue is capable of enhancing both the differences and the things in
common to those who practice it and that it consists in negotiating
truths or making sacrifices of one's beliefs, but in one exchange of
experiences that must enrich the other's point of view. The document
affirms, finally, that everything must take place within the framework of
respect for and promotion of human rights and that interreligious
dialogue should help to rebalance asymmetric relationships in terms of
power, economic and/or social disparities that often occur between
peoples. Religious leaders therefore commit themselves in a common
action against poverty, violence, ethnic, religious and gender
discrimination.

Let's briefly analyze some of the most important documents
produced by the religious institution that is the main and greatest
driving force (for its weight and for its possibilities) of interreligious
dialogue from 1965 to the present day: The Catholic Church. After
Vatican Council Il and Nostra Aetate declaration — document that laid
the foundations for the relationship of the Catholic Church with non-
Christian religions — over the years various documents on dialogue with
other confessions and on religious freedom were produced.

In 1991 the Pontifical Council for Interreligious Dialogue jointly with
the Congregation for the Evangelization of Peoples promulgated
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Dialogue and Proclamation in which The Catholic Church identifies four
main forms of interreligious dialogue:

a. The dialogue of life, where people strive to live in a spirit of
openness and good neighborliness, sharing their human
concerns;

b. The dialogue of action, where Christians and others actively
collaborate for the common good (e.g. offering services,
solidarity works, distribution of food, clothing, blood donation,
neighborhood cleaning)

c. The dialogue of theological exchanges, where experts seek to
deepen their understanding of their respective religious heritages
and to appreciate each other's spiritual values;

d. The dialogue of religious experience, where people rooted in their
own religious traditions share their spiritual riches, for example
as regards prayer and contemplation, faith and the ways of
seeking God or the absolute.

Later, it was added also the interreligious dialogue as a 'political tool'
for promoting peace in international relations and for facilitating the
coexistence of communities within a State (for example, the
'agreements’ are the result of the work between religious and political
institutions) or the world, as in the case of Pope Francis and Ahmad
Muhammad Ahmad Al-Tayyib. These two emblematic figures for
Catholicism and Islam met on various occasions, most recently in 2019
when they jointly produced the Document on Human Fraterniy for world
peace and common coexistence (Abu Dhabi, 4 February 2019), in which
they declare to «adopt the culture of dialogue as a way; common
collaboration as a conduct; mutual knowledge as a method and
criterion» and define the diversity of religion as «the fruit of a wise
divine will, from which derives the right to freedom of belief».

The institutions of the Islamic world articulated the discourse on
religious diversity and interreligious dialogue especially after the
terrorist attacks of 11 September 2001. The historical-political scenario
of the time made necessary to take clear-cut positions: it was not only a
duty to dissociate from violence condemning terrorism and
fundamentalism, but above all put the dialogic nature of Islam and the
history of its peaceful interactions with other cultures and religions in
the center of their teachings. There are several initiatives promoted and
statements produced in the last two decades. An example is the
interreligious meeting called Congress of Leaders of World and
Traditional Religions held in Kazakhstan in 2003 in which, among other
things, religious leaders state that the diversity of religious beliefs and
practices should not lead to mutual suspicion, but to «mutual
acceptance and harmony that enhances the distinctive features of every
religion and culture» and that educational programs are essential tools
for promoting positive attitudes towards religions and cultures.

In 2003 too, a similar initiative was promoted by the Doha
International Center on Interfaith Dialogue (DICID). Since then, every
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year in Doha (Qatar) a Conference on Interreligious Dialogue has been
held in the context of Abrahamic monotheism. Also noteworthy is 7he
Amman message (2004), a particularly relevant document that deals
with the most difficult dialogue, the intra-religious one, in order to
sanction unity in contemporary Islamic religious pluralism. Moreover,
the Open Letter to Pope Benedict XVI, a theological response to the
ambiguous quotation of the pontiff in Regensburg about Islam in 2006,
and the following document A common word between me and you.
which spreads a dialogical message starting from the commandments
common to Christians and Muslims, that are love for God and love for
Neighbor. Finally, another important document is the Marrakesch
Declaration (2016), which reaffirms the inviolable right to religious
freedom of minorities in lands with an Islamic majority.

4. Italy and religious teaching: theories and case studies

How does the ltalian school system manage and interpret education in
cultural and religious pluralism and dialogue? Ministerial Circular n. 73
of 2 March 1994, Intercultural dialogue and democratic coexistence: the
planning commitment of the school, affirms that «intercultural
education does not end with the problems posed by the presence of
foreign pupils at school, but constitutes the highest and most global
response to racism and anti-Semitism». In 2007 the National
Observatory for the Integration of foreign students and Intercultural
education produced a vademecum named T7The [talian way for
intercultural schools and the integration of foreign students in which
Islamophobia and anti-Gypsyism appear for the first time as forms of
racism. In these recommendations it is also stated that the presence of
immigrants in the school can make more evident some mechanisms
such as stereotypes, images or representations that bring together
characters or traits connected to each other, respond to criteria of
economy and mental simplification in order to preserve a difference in
favor of oneself and one's group.

In the last National Training Plan for Teachers (2016-2019) at the section
called /ntegration, citizenship skills and global citizenship, the ministry
of public education states that:

Historical-religious skills are necessary to understand each of the great
faith communities, their history, the history of their relationships [...].
The presence of teachers capable of making diversity an extraordinary
educational opportunity is therefore essential. An adequate formation
to the pluri-religious landscape is therefore essential to develop in
pupils critical thinking, an attitude to dialogue (intercultural and
interreligious), respect and mutual understanding [...].
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It is therefore evident that intercultural and interreligious dialogue at
school is seen as a tool, not only for understanding religious diversity in
Italy, but also for the deconstruction of stereotypes, prejudices and
conflict prevention. Also in this case, as underlined by the above
mentioned Toledo Principles, the importance of having teachers capable
of presenting religions in the plural is highlighted. We know that in
Italian public schools of each order and degree one hour a week is
dedicated to the teaching of Catholic Religion (IRC). Certainly, there is a
right not to use it, but there is vacation of a valid alternative offer as well
as constituting a training deficit, because it deprives some pupils of a
space in which to address religious issues and it also nourishes the
possibility that the pupils who 'leave' the class feel isolated.

With regard to the educational nature of religious teaching a school
Saggioro (2019) affirms that «the educational dimension understood as
an apparatus for the transmission of knowledge, practices, knowledge is
an integral part of all the human processes that go under the name of
religion» and he underlines the need to spread the knowledge of the
religious fact regardless of the individual memberships. He describes
also the above mentioned field of /earning from religions as a learning
environment that does not offer data and notions, but rather
«instructions to build a wealth of knowledge on the religious fact,
creating an interaction profitable with the inhabitants of the area». A
knowledge laboratory, therefore, in which everyday life becomes a
matter of study and elaboration of awareness.

Since the only space dedicated specifically to religions is the hour of
Catholic Religion it is appropriate to offer an overview of the positions
of this teaching regarding the relationship with other faiths. In 1987
Catholic Religion programs of elementary schools had as its main goal
that of «recognize the main signs of the Catholic religion» and
«demonstrate respect for people who live different religious choices or
who do not adhere to no religious beliefs». In the middle schools it was
added to the attitude of respect also «the overcoming of all forms of
intolerance and fanaticism» and «an open confrontation and dialogue
with other culturally relevant forms and religious traditions». In High
schools to these aspects also took over the development of «skills for
comparison between Catholicism, other Christian denominations, other
religions and various systems of meaning».

In 2012, the Agreement between the Ministry of Education, University
and Research and the Italian Episcopal Conference on guidelines for the
teaching of the Catholic religion in schools of the second cycle of
education and in education and professional training courses stated that
the aim of the subject was recognizing «the role of religion in society
and understands its nature in the perspective of a constructive dialogue
based on the principle of religious freedom» and studying «the
relationship of the Church with the contemporary world, with reference
to new religious scenarios, globalization and migration of peoples».
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Analyzing two case studies, they establish, in different ways, a link
between some of the European recommendations, theological
principles and indications and the concrete collaboration between
schools and religious communities. Let's start from the last references
in which the teaching of the Catholic religion helps students to deal with
issues such as migration, religious freedom and interreligious dialogue.
In the 2000s the Jesuit Refugee Service developed an awareness project
dedicated to school called /ncontri — percorsi di dialogo interreligioso
(Encounters - paths of interreligious dialogue). The first motivation
behind the project it was direct experience with forced migrants: some
of the refugees with whom the service came into contact had
experienced persecution religious and that, in some cases, had been the
cause of the flight from their country. A second reflection started from a
fact of reality: today, the global phenomenon of migration has resulted
the different religious identities to mix and coexist in fact. Last but not
least, the importance of remembering that in Iltaly there are some
'historical presences' (such as Jews and Waldensians) which for
centuries have been an integral part of religious history and ltalian
culture, often unknown to most people except for the negative facts that
have characterized it.

The project is part of that dialogue of life described above, proposing
to make a contribution from below through the methodology of 'direct
testimony’, that tells the complexity of religions as much as they are
complex the people who are part of it. After having listened to the
witness of a religious faith in class, the project also includes some visits
to a place of worship to allow students to get to know the territory in
which they live also from a perspective of religious pluralism.

The Associations of Christian workers in Italy (ACLI) and Caritas, in
collaboration with the Inter-religious Council and with the Inter-ethnic
School of Europe in Sarajevo (Bosnia and Herzegovina) developed a
project with similar characteristics named Mir Sutra (from the Bosnian
language Peace Tomorrow). The initiative, that opens a window to the
Balkans and its recent inter-ethnic and religious conflicts, consists of an
educational trip to Sarajevo to help students reflect on the great themes
of peace, interreligious dialogue and multiculturalism that distinguish
the history and present of the city. It begins with a 'tour of memory' in
the places that have made the history not only of Sarajevo, but of the
whole of Europe (starting from the bridge where the archduke
Francesco Ferdinando was assassinated, an episode that generated the
First World War) followed by the 'reconciliation tour', which allows us to
enter in the space of a morning in a Catholic church, an Orthodox
church, a mosque and a synagogue. This project brings us back to the
European indications in which knowledge of history is described as a
factor of reconciliation and dialogue between peoples.

To conclude, from this first analysis we can trace, both in the
European institutions and in religious actors, the need to govern and
guide the management of content, methods and dynamics of the
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learning/teaching of/on religions in the plural. The reasons start from
different assumptions. In European institutions is evident the concern to
promote social cohesion and peaceful coexistence through dialogue
between different religions that are geographically 'got closer' very
quickly in the last thirty years, in order to prevent possible new conflicts.
As regards the Catholic Church, the direct management of the contents
on other religions it ensures that it itself is not excluded.

It's not easy to assess the impact of European policies on schools
Italian and even less understand whether the Catholic Church - in its
theology and in the practical applications that derive from it in the field
of education - is in some way affected by it. What is certain is that the
school and religious communities interact frequently locally; a dialogue
on the territory that also takes place thanks to the deep interconnections
that exist among those who live there: students, parents, teachers,
places of worship are all part of an intercultural and interreligious
community in constant evolution
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