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Course Design for Political Science
Undergraduates: An Online Self-
Study English Course on Moodle

Conception d’un cours d’anglais en auto-apprentissage en ligne sur Moodle pour
les étudiants de premier cycle en Sciences Politiques

Ellen Patat et Cinzia Giglioni

Foreword

Language teaching at the university level boasts a long history of adopting technical
innovation, leading up to today’s rapidly evolving learning contexts and materials.
Cinzia Giglioni and Ellen Patat’s contribution highlights recent tools, opening the door
to complex technical, didactic, and ethical choices.

Over a century ago in 1889, Danish physicist Valdemar Poulsen invented the first
telegraphone, capable of recording the human voice by the alternating magnetization
of a wire (Wright and Patel 2000). By 1902-1903, Théodore Rosset, Directeur of the
Institute of Phonetics at the University of Grenoble, created a room for phonographic
listening where:

[..] les éléves sont admis a certaines heures dans la salle d’auditions
phonographiques ; ils s’assoient autour de la table, leur livre sous les yeux, aux
oreilles des écoutoirs (sic) qui, réunis par des tubes de cuivre et de caoutchouc au
phonographe, apportent a chacun silencieusement le son du phonographe; le plus
intelligent a la mission de confiance de mettre en marche ou d’arréter le
phonographe, et ils peuvent ainsi écouter, chacun pour soi, au milieu du silence de
tous, aussi souvent qu’ils veulent, le texte a apprendre, jusqu’a ce qu’ils en soient
rassasiés, jusqu’a ce qu'ils le sachent. (Puren, 1988: 185)

In France, the Ministerial directive of 1925 promoted the advantages of technology,

including phonography, radio (TSF or foreign radio stations), and authentic audio and
visual materials of all kinds: texts, poems, songs, photographs, reproductions, and
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projections (Puren 2001). Many language teachers still practicing today relied upon
tape recorders, compact discs, or video cassettes to motivate students with authentic
audio or audio-video materials.

During a major computer equipment and research event in 1972 in the United States,
forty terminals on and off site were connected to the Advanced Research Projects
Agency Network (ARPANET). Kenneth Mark Colby of Stanford University connected his
PARRY (short for “paranoia”) program, which imitated the speech of a psychopath
(Norman, 2004-2025), with the psychiatrist imitation program called ELIZA (named
after Eliza Doolittle of Bernard Shaw’s Pygmalion) invented by the Massachusetts
Institute of Technology professor Joseph Weizenbaum, who would later be highly
critical of computer-based decision making (MIT News, 2008). The two artificial
intelligence-based “speakers” began their “dialogue” consisting of sixty-nine written
replies, for example:

PARRY - In my opinion, you have a one-track mind.

ELIZA - What makes you think I have a one-track mind?

PARRY - I used to go to the track every week.

ELIZA - What does that suggest to you?

PARRY - I avoid racetracks now because the races are fixed.

ELIZA - Is that the real reason?

PARRY - I'd rather not discuss it.

ELIZA - What else would you like to discuss?

PARRY - That’s something I don't want to go into.

Five decades later, it is possible to create video clips with artificial intelligence that are
so realistic, it is difficult, if not impossible, to identify if they are artificial or “real”.
While the recording of the human voice, beginning over a century ago, greatly
contributed to human understanding, shared knowledge, and language teaching and
learning, the introduction of human imitations created by artificial intelligence is
shadowed by multiple complex issues.

Among these issues, teachers and researchers will be looking at the advantages of
student autonomy and motivation and reducing teacher toil as Cinzia Giglioni and Ellen
Patat illustrate. The quality of the productions is, of course, of key importance. Cinzia
Giglioni and Ellen Patat also lead us to examine copyright issues, as artificial
intelligence relies upon materials created by humans, who are not credited for their
work. Another issue that teachers and researchers will be looking at is the social and
cultural diversity and implications of the images and discourse created in this way.
University decision makers and teachers remain uncertain about the capacity to assess
much student production in the widening world of artificial intelligence, while
simultaneously preparing students to adopt it positively for their future professions. It
is within this context (see also Cellier, Duthoit, Cavalla and Freund 2025), that Cinzia
Giglioni and Ellen Patat describe their teaching experience with both Moodle and
HeyGen.

[Laura Hartwell, Université Toulouse Capitol]

Cellier, Amélie, Eugénie Duthoit, Cristelle Cavalla, and Frédérique Freund. 2025.
“Editorial”, Alsic 28 (1). https://doi.org/10.4000/13fxn

Norman, Jeremy. 2004-2025. “Kenneth Colby Develops PARRY, An Artificial Intelligence

”m

Program with ‘Attitude’. Exploring the History of Information and Media through Timelines.

Historyofinformation.com
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1 Introduction

Digital technologies in language learning are now widely recognized as pivotal (e.g.,
Chun, Smith and Kern 2016; Kakembo 2024). Indeed, their integration into higher
education has transformed the way languages are taught and learned. Building on prior
research (Sanchez and Hueros 2010; Daniel 2012; Pedersen and Liu 2013; Mayer 2014;
Ayan 2015; Geri, Winer and Zaks 2017; Badia, Martin, and Gomez 2019), Learning
Management Systems (LMS) such as Moodle are increasingly recognized as effective
platforms for technology-enhanced language learning (TELL). Moodle, an acronym for
Modular Object-Oriented Dynamic Learning Environment (Brandl 2005), has been
widely adopted worldwide; according to its website, it is used in 237 countries,
including Italy where there are 4,446 sites registered. This is due to its open-source
flexibility and its capacity to integrate multiple types of resources and activities.
Courses delivered through Moodle increasingly rely on and promote learner autonomy,
but also temporal flexibility, and personalized pacing (Appana 2008; Shopova 2014),
prompting the need for careful evaluation of their effectiveness from the students’
perspective.

Yet research and teaching experience alike show that technology alone does not
guarantee meaningful learning: pedagogical design, transparency of objectives, and
alignment between tasks and outcomes are what determine effectiveness. Within this
landscape, we report on the design, implementation, and reception of a Moodle-based
self-study English course, designed as an online repository of graded modules,
multimedia resources, and formative assessments, which students could access at their
own pace without mandatory instructor mediation. This course was created for
undergraduates pursuing a bachelor’s degree program in administrative, political and
economic sciences - curriculum in administration and organization studies at Sapienza
University of Rome (Italy), a program oriented towards management and
organizational studies, where English is taught as a compulsory language course.

This project, developed between 2023 and 2024, brought together two English language
instructors to pilot a blended learning course. The initiative was financed as part of a
research project funded by a one-year grant awarded by the Sapienza University of
Rome (Call No. 5/2022) and conducted under the scientific supervision of Assoc. Prof.
Cinzia Giglioni. The working hypothesis was that structured Moodle modules,
integrated with classroom teaching, could enhance students’ learning of English by
fostering autonomy defined as “the capacity to take control of one’s own learning”
across management, cognitive, and content dimensions (Benson 2011), by sustaining
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motivation (e.g., Chenoweth, Ushida, and Murday 2006; Aikina and Bolsunovskaya 2020)
and reinforcing linguistic competence (Chun 2007; Gascoigne 2006).

Rather than functioning as an isolated experiment, the Moodle module was conceived
as a supportive extension of the existing “English language and communication”
course. This complementary online pathway sought to transfer the principles of
communicative and task-based pedagogy into a digital format, ensuring that learners
received input, opportunities for practice, corrective feedback, and space for reflection.

2 Context

We designed this online course in self-study with several key objectives in mind,
drawing on observations from past editions. Students often start with only a basic level
of general English, so the first step was to provide a solid review to consolidate their
existing language knowledge. Without a stronger foundation, it is difficult for them to
follow advanced or specialized (ESP) content with confidence. At the same time, the
course aimed at advancing students’ foreign language competence across the four skills
— reading, writing, listening, and speaking—through targeted activities that supported
the “English language and communication” course. By coordinating with the in-class
program, we sought to create meaningful overlaps while avoiding unnecessary
redundancy and provide opportunities for students to practice in a semi-controlled
environment. Obviously, effective learning requires guided practice and independent
study outside class. Moreover, we recognize that the vast amount of online material
can be overwhelming. Students often feel lost or discouraged when resources do not
match their needs. Our guided ESP pathway was offered as a solution to several of the
mentioned needs, while also trying to foster motivation by linking activities directly to
academic and future, professional goals.

In this pilot project, during the second semester of the 2023-24 academic year, students
attended a total of seventy-two in-class hours and were required to complete
approximately forty hours of online activities, some of which were later revisited
together with the instructor during class.

Overall, forty students were enrolled in the course, but participation in the pilot was
limited to a small, voluntary group of thirteen undergraduate students, aged nineteen
to twenty-four, all Italian native speakers, and enrolled in the first year of the
administration and organization sciences program at Sapienza University of Rome.
Their English proficiency ranged from A2 to B2 (CEFR). Enrolment in the pilot did not
contribute to course credits; students were encouraged to take the course as practice
alongside their regular coursework. This cohort was intentionally small to allow close
monitoring of their learning trajectories and to collect of detailed feedback on
students’ experiences. The hybrid format—classroom instruction supported by
structured Moodle modules—was chosen to combine the advantages of guided learning
with the flexibility and autonomy of online education. Guided learning in this context
involved teacher-led instruction, sequenced online tasks, quizzes and targeted
feedback, designed to scaffold student progress while fostering active engagement. The
design responded both to institutional needs for scalable solutions and to pedagogical
goals of promoting student responsibility and independence in language learning.
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3 Course Objectives and Intended Learning Outcomes

Students enrolled in the degree program in administrative, political and economic
sciences - curriculum in administration and organization studies at Sapienza
University of Rome require English skills that extend beyond general proficiency. Given
the nature of administrative studies, ESP is central. Students need a solid foundation in
academic English to read and analyse policy and organizational documents, research
articles, and case studies. Equally important are oral communication skills, which
enable them to deliver presentations and participate effectively in professional
discussions. Strong writing skills are essential for producing reports, essays, and
organizational analyses.

Therefore, the programme was developed with two interrelated objectives designed to
address both linguistic and practical needs of students. The first objective focused on
reinforcing students’ linguistic competence by consolidating grammatical knowledge,
expanding active and passive vocabulary, and enhancing receptive skills, with
particular emphasis on reading comprehension and listening accuracy. This approach
recognized that a solid foundation in these areas is essential not only for academic
success but also for independent learning, where students engage with authentic texts
and media in English. The second objective aimed to strengthen students’
communicative competence, equipping them with oral presentation and discussion
skills, academic writing conventions, professional terminology, and the ability to
structure and convey ideas clearly and appropriately for the audience.

Together, these goals were carefully aligned with the disciplinary demands of the
degree programme supervised by Assoc. Prof. Giglioni, which require students to use
general English and academic communication effectively within their field. The course
ensures that students acquire language skills specific to Administration and
Organization Sciences while also preparing undergraduates to operate independently
in diverse English-speaking environments, both within and beyond the academic
setting. By combining linguistic reinforcement with practical communicative training,
the programme sought to create a balanced, integrative learning experience that
supports both immediate academic tasks and long-term professional readiness.

4 Course Design

Once the macro-areas of each unit were identified (table 1), a diverse range of
instructional materials was developed to ensure that content was engaging, relevant,
and appropriately matched to students’ proficiency levels (see section 2).

The design of these materials was guided by several key criteria, including adaptability,
authenticity, learner engagement, creativity and enjoyment, clear learning objectives,
cultural relevance, gradual repetition, and a varied presentation formats. For each
activity, we carefully created content to support autonomous learning and to enable
students to acquire vocabulary, grammar, and syntax within meaningful and authentic
contexts. Topics were selected to provide a solid foundation for handling potential
future professional tasks that require proficient use of the foreign language. By
combining content sequencing, authentic language exposure, and scaffolded linguistic
input, the design aimed at fostering cognitive engagement, facilitating schema-
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building, and enabling learners to apply language knowledge meaningfully across
multiple contexts.

Within this framework, the design emphasized a variety of visual supports—ranging
from flashcards and cue cards to drag-and-drop exercises and hotspot tasks—along
with interactive elements to actively engage students, sustain their attention, and
promote the simultaneous development of multiple language skills, including listening,
reading, and, to a lesser extent, writing.

TABLE 1. Course Units

Units | Content

Introduction

1 New people at work

2 Phone calls

3 Fact check

Progress Test #1

4 Communication etiquette
5 Trips and travel
6 Presentations

Progress Test #2

7 Decisions
8 Small talk
9 Emails

Progress Test #3

10 Mediation

11 Solving problems

12 Jargons

Progress Test #4

Final exam

Twelve units were designed to integrate grammatical competence with broader
communicative skills. Each unit combines a grammatical focus with a thematic area
that develops students’ sociolinguistic and discursive competence. By sociolinguistic
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competence, we refer to the ability to select language forms appropriate to context,

register, and audience, while discursive competence concerns the structuring of

coherent and cohesive discourse, both spoken and written, enabling students to

negotiate meaning. Together, these competences ensure functional and context-

sensitive language use. The units shared a coherent internal structure designed to

promote familiarity, reduce cognitive load, and encourage active participation (figure

1).

v Unit 2 - Phone calls

Overview of Unit 2

U2 Warm-up: Crossword

A phone call

Voicemail #1

Voicemail #2

Reading: Useful language when making ...
Lesson 1: Voicemails

U2 GRAMMAR: Past simple

Lesson 2: Phone calls

U2 GRAMMAR: simple past vs past conti...
Practice: Past simple vs continuous

Unit 2 QUIZ

FIGURE 1 Example of unit breakdown

The sequence was as follows:

II

L. Unit Overview: An audio and text introduction provided students with a clear orientation to
the topic, outlining both the linguistic and grammatical objectives.

I. Warm-up Activity: Short preparatory tasks encouraged students to activate prior
knowledge, familiarize themselves with the topic, and acquire new vocabulary.

—

.Reading and Comprehension: Each unit included a central reading passage, related to the
chosen themes. Comprehension exercises, vocabulary, and grammar activities accompanied
the text, enabling students to enrich their lexicon, improve reading skills, and practice
strategies for handling more advanced materials.

IV. Lessons & Grammar: The grammatical component was introduced in two stages: Lesson #1

presented one grammar point through explanation and practice, while Lesson #2 extended
the focus to an additional structure. This sequencing allowed for a gradual build-up of
knowledge. Grammar explanations were supported by Al-generated videos and concise

written summaries for quick reference.

V. Practice Activities: Learners engaged with exercises applying the grammar points studied in

the unit. Interactive tools such as H5P-based activities and Quizlet sets were integrated to
make practice more engaging and varied.
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VI. Correction Videos: To support learner autonomy, short explanatory videos in Italian were
provided to clarify common mistakes and guide students through the reasoning behind
correct answers.

VII. Assessment: Each unit concluded with a quiz designed to consolidate learning and provide
immediate feedback.

We carefully structured each unit according to a consistent pedagogical pattern,
designed to scaffold student learning while promoting autonomy. Step I, which
combines a text and an audio recording, using text-to-voice Al, provided students with
the goals to be achieved. We believe that the integration of text-to-voice Al technology
within the Moodle modules was particularly useful in two respects: practically, as it
significantly reduced the time required to prepare audio materials from scratch; and
pedagogically, as it enhanced students’ listening skills through exposure not only to
British or American English, but also to diverse varieties, including Australian,
Canadian, and Indian accents. Furthermore, texts were carefully designed to include
terminology specific to the topic of the Unit and the field of Administration and
Organization Sciences. In this way, we enabled students to practice general listening
comprehension while also exposing them to discipline-relevant vocabulary in authentic
contexts.

The overview is followed by Step II, a warm-up activity (figure 2), to engage students
and prepare them for the main tasks. These included tasks created using flash cards,
crossword puzzles, questionnaires, drag-and-drop exercises for words/expressions,
ordering of objects, texts, or images, matching activities, hotspot tasks, cue cards, and
multiple-choice exercises.

the Torre de Cristal, which is shorter than Commerzbank Tower. The tallest is Lakhta Center.

Skyland Istanbul

S - b .
Commerzbank Tower... Varso Towers Warsaw

The Shard London Torre de Cristal Madnd

Lakhta Center Moskow

Arrange (tall to short) the buildings. Varso Towers are higher than Skyline Istanbul, which is shorter than The Shard. Tour First P

L
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FIGURE 2. Example of warm-up activity (grammar topic: comparatives and superlatives)

Each unit includes two lessons: Lesson 1 introduces the topic, typically using a dialogic
text. This format is particularly accessible for students, as the sentences are short and
the conversational structure supports immediate comprehension and engagement.
Lesson 2 expands on the topic by presenting more complex dialogues or expository
texts related to the same theme, allowing students to encounter extended language,
varied sentence structures, and richer lexical content. This two-step progression—from
simpler, dialogue-based input to more complex, topic-focused texts—facilitates gradual
language acquisition and scaffolds the development of both comprehension and
analytic skills. The majority of activities were created with H5P (HTML5 Package)
offering instant feedback and a high level of interactivity, which is known to boost
motivation. In addition, Quizlet tasks provided opportunities for vocabulary retention
through spaced repetition.

Grammar instruction is delivered through short, one-minute videos created with Al
avatars (figure 3), designed to minimize cognitive load and facilitate focused learning.
Each video is accompanied by a concise written grammar summary, providing a visual
reference that reinforces key rules and structures.

PAST MODALS OF

reir Rawe, canhe

21 =t have. ey e,
Soud have

Modals can could be able to

00 et ) Lt

Perfect tenses present past Present continuous Present perfect tense
simple continuous

Verb patterns Wishes

If clauses 2,1,2

PASI
SIWPLE and CONTINUOR

Past simple vs continuous

PRESENT PERFHCT
e
PAST SIMPLE

N

Present Perfect vs Past simple

Figure 3. Examples of Avatar-supported (Heygen) grammar videos

Al-generated, avatar-based grammar videos catered to different learning styles. They
were designed to be highly multimodal, integrating images, video clips, and visual
effects to sustain learner attention and provide contextualized, meaningful input. To
optimize engagement and prevent cognitive fatigue, each video was deliberately
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limited to approximately one minute, ensuring that learners could maintain focus and
retain key content efficiently. This concise format could also encourage repeated
exposure and active engagement, allowing learners to revisit and reinforce language
input in manageable segments.

Finally, a quiz consolidates learning and provides immediate feedback, enabling
students to monitor their progress and reflect on their performance. This consistent
sequence ensures that each unit combines input, practice, and assessment, fostering
autonomous engagement while maintaining alignment with the course’s overall
learning objectives. By combining pedagogical rigor with learner-centred principles,
the materials foster both cognitive and motivational engagement, exposing students to
relevant linguistic structures and encouraging them to actively apply these structures
in context. The emphasis on authenticity and contextualization supports the
development of practical communicative competence, while repeated, scaffolded
exposure promotes consolidation of linguistic knowledge. Overall, the materials aim to
balance instructional effectiveness with enjoyable, culturally meaningful learning
experiences, preparing students for both academic and professional language use.

Correction videos (voice over exercises) addressed the specific needs of the cohort,
offering explanations in the students’ L1. These videos incorporated modelling
strategies, demonstrating correct usage in context, and highlighted typical learner
mistakes to raise awareness and support error self-correction. By combining explicit
instruction with clear examples, their goal was to facilitate conceptual clarity,
reinforce learning, and promote autonomous reflection. This approach ensured that
students not only understood what was incorrect but also why, fostering deeper
internalization of language rules and strategies for future application.

In this way, input, practice, feedback, and reflection were woven into a single cycle of
learning. The selection of these resources reflected pedagogical principles documented
in the literature. For instance, research demonstrates that interactivity enhances
learning outcomes (Cherrett et al. 2009; Zhang et al. 2006) and that interactive videos
improve completion rates and viewing times (Geri, Winer and Zaks 2017). By combining
these resources, the course sought to replicate the benefits of face-to-face explanation
and feedback within a self-study context.

Finally, in terms of assessment, in addition to the quizzes for each unit (twelve in total),
a progress test was administered every three units, allowing students to monitor and
evaluate their own learning. This resulted in a total of four progress tests throughout
the course. At the conclusion of the whole program, students completed a Final Exam
to assess overall achievement. All quizzes, progress tests, and the final exam followed a
consistent format, primarily involving information transfer tasks and fill-in-the-blank
exercises, designed to reinforce comprehension, consolidate knowledge, and provide
structured opportunities for active retrieval and self-assessment. This systematic
approach ensured continuity and alignment across all assessment activities, supporting
both formative and summative evaluation of student learning.
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5 Students’ Feedback on Content and Pedagogical
Implications

Qualitative and quantitative feedback collected through the in-class and online
surveys! provided a deeper understanding of students’ experiences with the self-study
course, and several recurring themes emerged across responses. While the online
questionnaire identified general trends in the usage and frequency of online courses,
the paper-based questionnaire offered deeper insights into students’ experiences and
satisfaction levels.

In terms of actual use of the course materials, students reported a variety of behaviors.
Some worked consistently through the units, while others engaged sporadically. A few
students focused heavily on certain types of activities, such as quizzes or vocabulary
tasks, while neglecting others. This heterogeneity points to the necessity of designing
courses that can accommodate different learning rhythms while still encouraging
regular and balanced engagement.

The data reveals that students demonstrated a significant level of autonomy in their
learning, as the majority had prior experience with online self-study, indicating
familiarity with this learning modality. This background likely contributed to their
ability to critically evaluate the course. A clear preference for traditional computing
devices (laptops/desktops) emerged, while mobile technologies such as smartphones
and tablets were less frequently used, likely due to factors such as accessibility and
usability. This information can be valuable when planning digital resource formats and
ensuring platform compatibility for future course activities.

Students consistently praised the clarity of the learning objectives presented at the
beginning of each unit, noting that these acted as a roadmap and helped them grasp
the relevance of subsequent activities. From a teaching perspective, this highlights the
importance of transparent goal-setting, which not only orients learners but also
provides coherence to the sequence of tasks. The appropriateness of the materials was
also generally acknowledged, as most participants felt that the texts, videos, and
exercises were pitched at the right level and contributed effectively to the development
of language skills. Engagement was particularly strong with activities such as gap-fill
exercises and end-of-unit quizzes, which were regarded as especially valuable because
they provided a tangible sense of achievement, reinforced learning, and enhanced
motivation. Conversely, warm-up tasks and short videos were often seen as less central,
suggesting that their pedagogical function should be made more explicit to learners.

At the same time, certain challenges emerged, as some students reported difficulties
with unfamiliar vocabulary in both reading and listening tasks, while others found the
audio materials overly demanding. Looking ahead, pedagogically, methodological
improvements will focus on redesigning grammar explanations with more examples,
aligning the difficulty of final exams with practice tasks, and embedding vocabulary
glossaries or transcripts to support comprehension. Finally, several respondents
described the final exam as more difficult compared to the unit quizzes, a discrepancy
that risked generating frustration and disengagement. From a teaching standpoint, this
underscores the importance of constructive alignment, ensuring that summative
assessments mirror the format and level of formative tasks so that learners can
approach them with confidence and a clear sense of continuity.
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A recurring theme in the feedback was the recognition of the autonomy the course
demanded. Many students acknowledged that the success of their learning depended
on their own discipline and consistency. Those with prior experience in online or self-
study courses appeared more comfortable with this responsibility and engaged more
deeply. Others, however, found it difficult to maintain regular study habits, which
impacted their overall progress. From a teaching perspective, this highlights the
double-edged nature of autonomy in online learning: while it fosters independence and
responsibility, it can also expose students who lack strong self-regulation skills to the
risk of disengagement. The challenge for educators is to design online self-study
modules that support autonomy without leaving learners isolated.

6 Conclusion

The Moodle-based English self-study course piloted at Sapienza University highlights
both the potential and the challenges of integrating online modules into language
education. We believe that the project offered valuable insights into how students
engaged with digital materials, perceived the usefulness of specific activities, and
evaluated the overall design of the learning path. Although the number of participants
was limited, the feedback gathered provides meaningful indications of the course’s
pedagogical strengths and areas in need of refinement.

First, maintaining a clear and transparent course structure is crucial: well-defined
objectives and a consistent unit design allow students to navigate self-study materials
with greater ease and confidence. Second, embedding feedback-rich activities—such as
quizzes, interactive tasks, and correction videos—helps sustain motivation while
reinforcing key learning points. In the online environment, feedback is not simply
evaluative but also a central driver of engagement.

Careful calibration of task difficulty is also essential, ensuring that practice exercises
align closely with assessments to foster student confidence and prevent frustration.
Additionally, scaffolding receptive skills through resources like glossaries, transcripts,
and targeted vocabulary support can make listening and reading tasks more accessible,
particularly for learners working independently. Equally important is the explicit
teaching of learner autonomy, providing students with strategies for self-regulated
learning and effective time management. The variation in student engagement with
units and quizzes suggests that not all participants were equally invested in or
committed to the course. Some students completed only a few activities, while others
engaged extensively, indicating a range of effort and capability.

Finally, based on our study, integrating online modules with classroom instruction in a
blended format maximizes the value of both environments, using Moodle as companion
and potential preparation for more interactive, communicative sessions. Collectively,
these practices highlight the potential of structured, supportive, and strategically
integrated digital resources to enhance student engagement, learning outcomes, and
independent learning skills.

Building on this pilot project, we have decided to continue integrating the self-study
course in the 2025-2026 academic year. While it does not carry official university
credits (CFU), students will be eligible to earn extra points on their final exam. Overall,
the pilot demonstrates that a well-structured Moodle course can extend classroom
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teaching, foster learner autonomy, and prepare students for the communicative
demands of academic and professional contexts. Its future development should focus
on strengthening scaffolding, refining assessment practices, and ensuring that the self-
study pathway is adaptable to the diverse needs of learners across disciplines.
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